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ABSTRACT 

Effects of participatory planning on internal \ 
consistency within the special education referral, planning and 
placement process and the Individuali|ped Education Programs ( lEP) 
were investigated. A stratified representative sampling procedure was 
used to select 114 handicapped students enrolled in one district's 
special education program. Referral information , psychoeducational 
assessment results and lEPs were reviewed and coded on 3 checklists 
which contained 16 different instructional areas. Resuljti^ revealed 
the predictive power of various professional^ and not^d; among other 
findings, that assessment results provided by the educational 
diagnostician and the school psychologist not provide predictive, 
power in readng ahd mathematics. ' Among recommendations made were that 
students should be asselssed at least in those ar^aM for which they 
have been referred; and that present levej^ statements, short-term 
objectives, and, annual goals must be relsiited t6 one another in some 
coherent fashion within instructional areas. (Author/CL) 
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ABSTRACT 



Effects of participatoiy planning on internal consistency within the special 
education referral, planning ariid placement process and the lEP were investigated. 
A stratified representative sampling procedxare was used to select llU handicapj)ed 
students enrolled in the special education programs of one district. -^Descriptive 
results and regression analyses were presented. Because of the stemdard error 
size caution in interpreting multiple RS was encouraged. Increased internal con- 
sistency; seems essenti.al to professional practice whi(?h approximate regvilatoiy' 
rhetoria in spetial education. ^ 

Data analyses were programmed and run by Dr. Crist H. Costa. Hia contribu- 
tion to this paper is gratefully acknowledged. . - t 
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Data analyses were progreomned and run by Dr. Crist H. Costa. His contribu- 
tion to this paper is gratefully acknowledged. 
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IHTRODUCTION , , ' ' ■ 

Special education is defined as "specially designed instruction, at no 
cost to the parents, to meet the unique needs of ^ handicapped child" (Federal 

Special Education Regiaations, 1977, 121a_ Specially desired instruction 

includes instructional content and procedxires ; consideration for the sequence 
of learning tasks and the pace in presenting learning tasks must be reflected 
in specially designed instruction. For it to be special education such insti^c- 
tion must respond to the unique needs of each handicapped student. Unique needs 
are identified through a psychoeducational assessment process. Unique needs 
include curricula areas within which instruction is required and optimal instruc- 
tional metbodls to be employed with each handicapped student. 

Both specially designed instruction and unique needs initially are identified 
within the special education referral, planning and placement process. Within 
this process, refearrals- usually are initiated by classroom teachers. Referrals 
are reviewed by a multidisciplinary team (MDT) ; psychoeducational assessments are 
conducted and reported by MDT members; and-, students' eligibility forspect.al educa- 
tion is determined. An individualized education program (lEP) is developed for each 
handicapped student based upon psychoeducational assessment resvilts. Collaboratively 
developed by parents, teachers and administrators, the lEP orchestrates unique needs, 
specially designed instruction and the educational placement/related services to be 
experienced by the handicapped student. Hence, an individualized education program 
results from the special 'education referral, planning and placement process. 

Internal consistency and participatory planning guide lEP development within 
this process. Internal consistency refers to identifiable relationships among rear- 
son(s) for referral, content and the psychoeducational assessment and components of 
the individualized education program. Internal consistency is present when the 



, following questions ore answered affirmatively: 

L. Are assessment resxxlts related to the reason(s) ^ 
for reiferral? 

2. Is content of the individualized education program 
related to assessment res\ilts? 

3. Are present level statements, annual goals, or short 
^term objectives within an lEP related' to one another? 

k. Does the content of the lEP sy9tematically vary in 
relation to program placement i.e. , resource, self- 
control, out-of-district? 

The presence of internal consistenqr has been investigated (Dickson and Costa, 198I). 
Internal consistency indica-^ed by .significant though low order correlations were re- 
ported in this study. 

Participatory planning reflects the 'conviction that eacl;i person's work counts 
for something in relation to the work, of others for the benefit of each ^handicapped 

student. Work performed by diagnostic personnel, administrators, general and special 

ft," 

educator^s, and parents must be meaningfully organized and integrated. Diagnosticians 

wha have identified unique student needs and proposed specially designed instruction 

• ■ ' ■ " - ii 

must participate in developing each lEP. Administrators who allocate resources neces- 

. If ' 

saiy to implement each lEP must participate in.meetings at which the lEP is developed. 

Teachers selected for their capacity to provide speciedly designed instruction must 

participate in planning each lEP when they afe expected to implement it. As consumers 

who signify the appropriateness of each lEP, parents nnist meaningfully participate in 

developing each JEP. 

The effects of participatory planning on internal consistency are of interest 

here. The following questions have been investigated: 

. 1. Which professionals, identified by role, provide psycho- 

educational assessment results to the Multidisciplinary 
Team? 

2. Who participates in lEP meetings? 

3. Which member(s) of the Multidisciplinary Team, Identified 
' ' by role, increase internal consistency between rea8on(s) 

for referral and psychoeducatlonal assessment results? 



Which parti cipant(s) in the lEP meeting, identified 
by role, increase internal consistency between psycho- 
^ducatibnal assessment resxxlts and lEP content? 

Which parti cipant(s) in the lEP meeting, identified 
by role, increase internal consistency among present 
level statements, annual goals and short term objectives 
within the JEP? \ 



METHODOLOGY " 

One suburban Rhode Island school district enrolling l88 handicapped 
students participated In this study, A stratified representative sampling 
procedxare was used to select 112 handicapped students. This stratified 
representative sampling procedure was used so that a profile of referral, psycho- 
educational assessment and ^lEP information co\ild be constructed and shared yith 
each special educator employed by the district. Class rosters for students re- 
ceiving special education were acquired from the Special Education Supervisor/ 
Students were assigned to strata based on program paototype and organizational 
pattern of the school within \lrhich the program was located. The sampling 
matrix is presented in Table. I, ' ' i 
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All written information 'lt*lated to the Special educati'oi^^^these students 
iwaa filed in the District Special Education Offlpe» Each student file was 
carefully reviewed, fteferral information, psychoedupational assessment informs^ 
tion, and lEP content were coded cai checklists. The following categories of 
instruction remained constant across the three checklists: 
\ !• Reading 

2. Information processing 

3. Mathenptics 
k. Science/ 

. Social science 

6. General academic 

7. Social adaptation 

8. Self-help skills 

9. Em9tional /behavioral 

10, Hiysical education 

11. Motor' skills 
22^. Speech 

13. Visual acuity 

ih. Hearing ' 

15. Vocational/prevocatlonal 

16. Other 

Contributors to the psychoe ducat lonal report and participants in the lEP 
meeting were identified by role. Roles included on psychoeducational assessment 
and lEP checklists are presented in Tables 2 and 3. Checklists einplcfyed in this 
study will be provided \xpon request, v 

Training was provided to ful4. time graduate students and special educators 
on maternity leave \Aio were employed as data collectors. Twenty- four handicapped 
■tudents' files were reviewed and coded by two different data collectors. An 
inter-rater wjlabillty coefficient of .875 was demonstrated across the three 
ebeckllBts. *^ 
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RESULTS 



Effects of parti cipiB*oi:|r plaiihing on internal consistency ore of intereist. 
Hie frequencies with which professionals provide psychoeducational assessment 
results to the multidlBciplinary team are presented in Table 2, Note tl;ie'fre.-. . 
quency with which physicians provide results to the MDT; the presence of their 
results provide predictive power in five of nine instructional areas Identified 

\ r 

through rcfgre'ssion analyses reported in Table U. The frequencies of rples part- 
icipating in lEP ineetings are identified in Table 3. Again, those professionals 
who participate least frequently in lEP meetings provide predictive power for 
internal consistency from psychoeducational assessment resvdts to lEP content in 
Qine of fifteen Instructional areas (Table 



Tabl* 3 



Aatttunit Itoiults ItopOTttA to tbt 
NET Taaa 




lo. of ttudrats 


BCuoatiooAl DlacmUoiu 


k> 


•obool Nyotolngitt 






5 


■un* 


0 


•ohool fooial tfoitar 


10 


•pMob Itanplat 


32 


•raroloiiat 


2 


HyoklttrUt 




M.D.* OtMiml Praotiticxwr 




OtiMr 





PftrtieiptDtt in HP Ntttiosi 


Itolt 


lo. of Ntatiofi 


RiguXar QatsrooB Vtacbtr 


k9 


Optoial IduoatioD Ttachtr 


92 


llqrsioAl IduoatioD Vtachar 


1 


Opttoh Ibanipltt 


26 


fhyiioal/OootvstiOBAl Tbanpltt 


3 


Otbtr Tbarapltt 




apaoial Uulfcctlon AAidniatrator 


^3 


rrimolpal/AaaiataDt Pilnolpal 


T 

39 


Day/Baaiiantlal School BapmaotatiTa S 


•okool Piqrcholoiilat 


37 


Oolteoa ODnnaalor 


30 


t(*ool aooial Voxtar 


0 


Stviast 




Firaat 




> .Qtbar 






W7 



-7- 



Multiple regression analyses were performed (Nye, 1975) to idefatify those 
professionals vhose reports emd/or participation, increased internal consistency. 
Results of regressiou analyses are presented in Table 5 and 6. Those instruc- 
tiqnal areas within which limited interilal, consistency was demonstrated are not 
included in these* regression analyses. 
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DISCDSSION 

Effects of participatory planning on internal consistency vlthin the 
special education referral planning and placement process were investigated. A 
' stratified representative sampling procedure was used to select 111* handicapped 
students enrolled in special education programs in one school district. Referral 

\ 

information, psychoeducational assessment results and lEPs were reviev^^ and 
•coded on three checklists. Sixteen, different instructional areas remained 
constant across the three checklists. Entfiea made^ot made on these instruc- 

^ tioned areas provided indices of intemal consistency. Assessment results T)ro- 
vlded by professionals and participation in lEP meistings provided indices of 
participatory planning. 

Those professionals who provided assessment results on the fewest number 
of students possessed the mos^ power for^'p^pdlctlng^ internal consistency , between 
reasons for referral and assessment results (Table 2 and 1*). These results 
suggest the Judicious acquisition of dla^ostic information by medical specialists. 
A neurological evaluation moy have been acquired to assess orgemic basis for 
particularly resistant reading problems or visual acuity problems. A general 
^medical evaluation mey have been acquired to assess medical basis for overall 

^.--academic malaise. A psychiatric evaluati"5k*lB required by Rhode Island Special 
Education Regulations to categorically classify students as- behaviorally dis- 
ordered. Ho immediate explanation for the yedlctive power of a general medical 
^yalu^tion on self-help skills is available. Internal consistency "between reason(8 
for referral and aisessment results are obvious with the school social worker in 
the social adaptation area, the school psychologist in physical education and the 
speech therapist in the, speech area. The predictive power of roles in two of 
the«e areaa alap suggeBta appropriate aaaignment of diagnosticians to studeffjt^ ^ 
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based upon referral reasons. - Obviously a school social worker should acquirjs 
dia^ftostic i^i^rmation on students experiencing t>robiems in social adaptation; 
siMlarly speech therapists should acquire as sessmen^'^dSfe^ on student experience 

•.- ■• . /■ ■ . . -'i: ^..^ 

ing speech prpblems . Why psychological- restilts shoul^d pk*ovide jpre^dictive power 
in physical education is not immediately apparent. 

./ ., ■ - ' . \ . . > , /:v:v-.^ 

That assessment results provided by the^educational diagnostician and the 
school psychologist do not provide predictive power in the areas of reading and 
mathematics is of concenl. In a previous study (Dickson and Costa, I98I) no 
significant relationships betyeen reason for referral and content of assessment 
were demonstrated in the areas of ireadlng and math and hence internal consistency^ 
was not present. Absence of internal consistency in reading 82^ math seems to *v 
result from the use of standard Assessment batteries which -include measures of 
reading and math performance irrespective of tlie reason(s ) for which students / 
are'^referred. S 

/ Understanding the predictive power of participant?^ In lEP me^tin^s fj/r'Nin- 
creasitig internal consistency from assessment results to lEP content reqjiires\ 
attention to the frequenc]/' with which participants actually attended meetings. 
Illx^strativeiy, the physical/occupiational therapi^st participated in only thri^ 

'lEP meetings yet provided predictive power, in science andf social science - 

, - ■ . , . ■ J. ■ ■ " ■ ' ' ' ■ . \. . . 

instructiaonl areas usually not considerepL as within the pufVieV of a. physical/ 
occupational therapist. - . ^ '\ ^ 

Conversely ; high frequency paHlcipants like SPED teachers and cla^^^^ 
teachers do not possess predictive power for increasing intemal consistency within 
instructional areas lifke reading and math. Again, the absence of internal con- 
sistency from assessment results to lEP content in reading and math minimize the 
predictive power; of the most frequent ^participants in lEP meetings. 



A variety- of roles influence internal consistency within the lEP. Instruc- 
tional areas like visual acuity, yocational/prevocatioi;M^l, physical education. 

aiid scienee appear in lEPs with less frequency than to reading, math and emo-^ 

. • . \ .... ■ "•■ ... . • ■ . ^ . f 

tionaLl/beha,yioral. areas. . However i relationships among present level statements, 
aimu41 go^als ajid short term objectives may be strengthened thrqiigh participation 
of identified professionals, t • , f,. . ; 

Given the size of the standard error in all multiple regression aneOyses 

' - ; : ■ - ■ ' ■ ... ' - ■ 

reported interpretations about the predictive power of rol^s for increteing 

, , ' . ' ■ 

internal consistency must remain cautious.' The predictive power associated with 
low frequency contributors of assessment results and low frequency participants 
in JEP meetings is cause for conservative interpretations. 

C ' ■ *' 

To avoid questionable 'testing practices students should be assessed at least 
in those areas for which they have been referred. This is not consistently the 
case. To insure that specially designed instruction responds to \jnique needs such 
instruction mlust be based upon assessment results. This is no^ coris,istently' the ^ 
case. To insure that learning tasks are sequenced appropriately, present levels 
statements, short term objectives and annual goals must be related to one another 
in some coherent fashion within instructional areas. This is not consistently 
the case. A higher level of internal. consistency is required for the contribu- 
tibns of specific professionals to be reliably identified. When specially de- 
signed instruction is provided in response ^o the unique needs of each handicapped 
student then professional practice will approximate regulatory rhetoric. 
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